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My Prairie Spirit Classroom (MPSC) is an exemplar of a flourishing initiative informed by 

promising practices and pedagogy for learning. Administration and leadership efforts have shifted from a 

business and managerial-focused model, to an intentional focus on learning in all interactions within the 

division: in the classroom, in leadership meetings, in professional learning opportunities and in board and 

community meetings. As such, the vision, beliefs and institutional goals all focus on learning is seen as 

the school system’s moral imperative. The purpose of the MPSC is to engage students and staff in side-

by-side learning with a focus on assessment, innovation, relationships, relevance, and rigor. Learners, 

students and adults, are presented with the big ideas, but have significant choice in their learning and in 

assessing their own learning process, including planning next steps.  

First of all, we feel it is necessary to describe the context (situational factors, engaged employees, 

and the influences of academics) that have informed and motivated the creation of MPSC. In order to 

explore why the MPSC document and associated philosophy are successfully creating a culture of 

positive affect, engagement, achievement, and meaningful relationships, the authors will provide the 

background and rationale on the development, processes, and influences behind MPSC. Significant 

emphasis will be placed on the manner that MPSC was initiated, developed, and allowed to grow 

organically; MPSC gave teachers and administrators space to find themselves within the project; which 

we believe ultimately lead to its success. The chapter will conclude with the current state of affairs 

regarding MPSC, namely asking: Where are we now? and How do we know that the work that we are 

doing in actualizing MPSC is positively impacting student and adult learning? 

Our division’s approach and telling the story of the creation of MPSC adds to the scholarship on 

flourishing schools for teachers, school administrators, system leaders and policy makers.  It is a story of 

embedding learning in all divisional interactions and of shifting the culture in an unhurried and intrinsic 

manner. The intentional bottom-up approach has allowed staff members to personalize their adult 

learning, which, in turn, has provided effective role-modelling for fellow staff members and students. The 



 

MPSC document has fostered opportunities within the school division to support lifelong learning and 

ultimately allow all learners to flourish. 
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My Prairie Spirit Classroom 
is diverse in world view, culture, language, gender identity, 
ability and interests and this is how we learn together. 
 
In my classroom, 20% of the time consists of whole group teacher talk and 80% of 
the time is student talk (whole group, small group and independent self-talk).  
 
All students participate in side-by-side learning opportunities with me several 
times a week in each subject area.  Side-by-side learning opportunities include 
descriptive next steps feedback or reflective conversations.  
 
My instruction includes opportunities for all students to construct knowledge, 
have choice in learning and experience explicit teaching and modelling of learning 
strategies that students can apply while exploring new ideas and concepts. 
  
Learning opportunities for all students are characterized by high expectations 
(rigour), personal and purposeful application (relevance), collaborative learning 
environments (relationship), risk-taking to consider alternative instructional 
approaches (innovative) and student choice (engagement). 
 
Formative assessment and various forms of feedback (e.g. self, peer, adult, 
parents) strengthen and inform my classroom practices and support all learners in 
their progress toward their learning goals.  
 
My teaching begins with big ideas, sharing them with students and teaching and 
relating parts (knowledge and skills) to the big ideas throughout the learning 
process.  All students understand, articulate and can provide evidence of their 
growth towards the big idea. 

 
At least once a month, I have opportunities to discuss the next steps in my 
personal learning efforts.  This can occur through learning walks or collaborative 
learning with colleagues.  
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